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AGENDA 
1 Welcome and agenda 
2 Case study 1: Course on Racial Identity 
Development 
3 Case study 2: Course on Gender & Sexuality 
4 Best practices 
5 Wrap-up and Q&A 
What risks do we ask 
employees/trainees/students to take 
in trainings/classes? 
What risks do we ask students to take in 
class? 
We ask students to be vulnerable in front of others: 
• Speaking in public 
• Volunteering to have people look at them 
• Admitting they don’t know the answer  
• Being wrong, being right, feeling judged either way 
• Experiencing conflict / disagreement 
• Sharing personal opinions, thoughts, experiences 
 
The other people include: 
• Potential crushes, exes, competitors, friends, peers 
• The instructor who has power over them 
What how might feeling vulnerable 
impact behavior in your training/class, 
particularly on topics of diversity? 
“Learning results from what the student 
does and thinks and only from what the 
student does and thinks. The teacher can 
advance learning only by influencing 
what the student does to learn.” 
 
 
HERBERT A. SIMON, one of the founders of the field of Cognitive Science, Nobel 
Laureate, and University Professor (deceased) at Carnegie Mellon University, from: 
How Learning Works: Seven Research-Based Principles for Smart Teaching 
Why is it important for students to 
take risks in the classroom? 
How can we create a classroom in 
which students feel comfortable 
taking risks? 




These strategies can help establish a respectful, 
supportive environment that promotes participation & 
learning  
Example community agreements: 
Racial Identity Development 
Example community agreements: 
Staff Development, Training, & Mentoring 
• Argue the point, not the person 
• Communicate respect even if you 
disagree 
• Assume good will / don’t take it 
personally 
• One mic 
• “Call them in, not out” 
• Share real world experiences 
• Share ideas / be brave 
• Don’t be afraid to shift your mental 
model 
• “Step up / step back” 
• Share job opportunities / network 
Focus on Racial Identity Development: 
Online course, First-year MSW students 
• Community agreements reviewed: 
– At the start of each class session, with potential to 
edit / add to the agreements 
– Within each small group breakout discussion 
 
• Community agreements enforced: 
– In grading rubrics for class sessions 
– In grading rubrics for online class discussion forums 
– In the moment during live class discussions 
 
Example class slide (online) 
Example online breakout group setup 
Example class participation rubric 
Example discussion forum instructions 
Example discussion forum rubric 
How might you create & enforce 
community agreements in your course? 
 
• What’s worked for you in the past? (as 
a student or instructor/facilitator) 
• How might you react when someone 
breaks a community agreement?  





Ask students to tell 
each other what they 
appreciate / respect / 
will miss about each 
other  
Share fun or personal 
music / videos / 
images before class 
or during breaks 
Example class slide 
Example discussion forum 
Example class slide 
Example class slide 
Example class slide 
Example class slide 
Example class slide 
Example class slide 
Example class slide 
Time to Reflect 
1.In your organization/field, what kinds of risks are 
employees/trainees/students asked to take in 
trainings/classes on diversity? 
2.How might you support 
employees/trainees/students to take these risks?  
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A SEMESTER-LONG CASE STUDY… 
• Human Behavior in the Social Environment: Gender & Sexuality graduate course 
• An exploration of how the social environment impacts the development of our gender 
and sexual identities 
• Also examine how our gender and sexual identities relate to and intersect with other 
aspects of our identity: race, ethnicity, social and economic class, (dis)ability 






CREATE A SAFE SPACE… 
• Community agreements: students and instructor collaboratively develop a list of agreements 
to create space for exploration, authenticity and vulnerability 
• Instructor acknowledges the course as an opportunity for my own learning and evolution; 
experienced, not an expert 
• Instructor injects examples of my own exploration of power and privilege in a professional 
context 
• Share a  
• Use “Social Identity Wheel” in first class to set context of the course for all 





REALIZATION OF CISGENDER IDENTITY… 
• After introducing the term/identity cisgender (one whose gender identity is in alignment with their 
biological sex assigned at birth), an older (self-identified) student continued to reference her 
gender identity as “normal”, as opposed to cis, throughout the class and attributed it to her 
age. 
• Acknowledged her desire and effort to be affirming 
• Discussed the value of affirming people’s identities 
• Referred back to Social Identity Wheel tool from 1st class 
• Rich class discussion about other aspects of affirming identity we all can 







• A white, cisgender, heterosexual male student questioned the existence of heteronormativity as 
evidenced by some social and legal advances of late (marriage equality, more queer people visible in 
pop culture) 
• Acknowledged his perspective in recognizing these shifts 
• Encouraged the entire class to identify examples of heteronormativity that are 
still prevalent (intake/registration/enrollment forms that only reference 
heterosexual relationships for demographic reasons; films/tv shows/literature 
that only feature heterosexual characters and relationships; someone assuming 
heterosexuality when learning you’re in a relationship, etc.) 
• Discussed the social, health and economic impact of heteronormativity 






MARGINALIZED PEOPLE DENYING ANY 
PRIVILEGE… 
• A cisgender, queer student of color found it difficult to identify any privilege based on her primary 
intersecting identities: 
• Acknowledged her willingness to share this and discuss with the class 
• Affirmed the challenges for any marginalized people in recognizing any 
privilege 
• Discussed the contextual nature of our identities 
• Shared my own exploration and reflection on privilege in my travels 
abroad as an American woman (contextual); and as a cisgender woman  
• Referenced the Social Identity Wheel and intersectionality 







MY PERSONAL REFLECTIONS AS A TRAINER 
AND EDUCATOR… 
• Check in on my own experiences of marginalization, privilege and power 
and how they impact my work at any given time and in different 
contexts 
• Create safe space for myself (support system, attend trainings, seek 
supervision and mentoring, read-read-read (and watch TED Talks!) 
• Read the evaluations from each training/course and embrace all feedback 
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